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Introduction 

Walla Walla Community College is committed to 
preparing its students for success. Toward that 
end, WWCC strives to ensure that every student 
who earns a degree or certificate of 45 or more 
credits, whether through academic transfer or 
workforce programs, achieves college-level 
knowledge, skills, and abilities in these four areas: 

1. Communication
2. Community Engagement
3. Critical Thinking
4. Information Literacy and Technology 

These areas constitute WWCC’s College-wide Outcomes and Learning Assessments (CwOLAs), which 
demonstrate our commitment to all students across all college programs. These outcomes were 
selected based on research into Washington State community colleges, transfer institutions, and 
national organizations such as the American Association of Colleges and Universities. 

For more than fifteen years, WWCC has done significant 
work in outcomes and assessment in academic transfer 
and in Professional Technical, Nursing and Allied Health, 
and Corrections education. The establishment of 
CwOLAs represents a convergence of these areas by 
building on the established culture of continuous 
assessment and improvement to bring together all areas 
of the college with a focus on common learning goals. 
This ongoing work dovetails with Northwest 
Commissions on Colleges Universities (NWCCU) 
accreditation standards and recommendations for 
accreditation from the 2015 accreditation visit. 

NWCCU ACCREDITATION STANDARD 4.A.3  

THE INSTITUTION DOCUMENTS, THROUGH AN EFFECTIVE,
REGULAR, AND COMPREHENSIVE SYSTEM OF ASSESSMENT 

OF STUDENT ACHIEVEMENT, THAT STUDENTS WHO 

COMPLETE ITS EDUCATIONAL COURSES, PROGRAMS, AND

DEGREES, WHEREVER OFFERED AND HOWEVER 

DELIVERED, ACHIEVE IDENTIFIED COURSE, PROGRAM,
AND DEGREE LEARNING OUTCOMES. FACULTY WITH

TEACHING RESPONSIBILITIES ARE RESPONSIBLE FOR 

EVALUATING STUDENT ACHIEVEMENT OF CLEARLY 

IDENTIFIED LEARNING OUTCOMES. 

Walla Walla Community 
College inspires all students 
to discover their potential 
and achieve their goals by 

providing relevant, 
equitable, and innovative 

learning. 
WWCC MISISON STATEMENT 
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College-wide Outcomes and Learning Assessment 

WWCC has invested significant time and effort in identifying learning outcomes as well as developing a 
systematic and sustainable assessment process. Up to this point, academic transfer and professional 
technical programs had each developed outcomes assessment practices. The NWCCU’s 2015 Year Seven 
accreditation visit contained recommendations1 to combine all programs and campuses under a single 
college-wide general education outcomes assessment program, to ensure that the assessment system 
documents that students achieve identified learning outcomes at the course and transfer degree level, 
and to use the results of assessments in improving our practices to enhance student learning 
achievements.  

Since receiving this recommendation in October 2015, the AA/AS Degree Outcomes and Assessment 
Committee has expanded to include representatives from across all divisions, programs, and campuses. 
The AA/AS Degree Outcomes and Assessment Committee transformed into the College-wide Outcomes 
and Learning Assessment committee (CwOLA) and drafted a charter that reflects its expanded 
mission. The CwOLA cycle brings together all aspects of assessing and documenting student 
achievement of learning objectives and creates a mechanism for continuous improvement through the 
feedback loop. This guidebook represents is documenting the development and implementation of 
CwOLA and is subject to change as the iterative process suggests. 

1 Recommendation 2: The evaluation committee recommends that the institution develop and implement a 
systematic and college-wide general education assessment program (Standards 2.C.10, 2.C.11, 4.A.2, 4.A.3, and 
4.B.2)

Recommendation 3: The evaluation committee recommends that the institution document, through an effective, 
regular, and comprehensive system of assessment, that students achieve identified learning outcomes at the 
course and transfer degree level.  

The College should then utilize the results of its assessments to inform academic and learning-support planning 
and practices that lead to the enhancement of student learning achievements (Standard 4.A.3 and 4.B.2). 
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Assessment Infographic 

Student attainment of college-wide learning outcomes begins with individual instructors. Their work 
provides the foundation of student learning. Instruction is informed by professional development 
focusing on instructional competencies (such as Student Success Strategies) that form part of a Faculty 
Learning Improvement Plan (FLIP). The instructor enhances student success by designing assignments 
with objectives that align with outcomes from the module/unit, course, and degree/certificate, as well 
as with the college-wide learning outcomes. This alignment gives students repeated practice at 
mastering the knowledge, skills, and abilities that form the outcomes, and thereby increases the 
likelihood that they will emerge from the college having mastered those outcomes.  
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Assessment Cycle 

Cultivating continuous improvement takes place not just in instruction but also in the work of assessing 
WWCC’s success at establishing and defining appropriate college-wide learning outcomes, 
communicating those to faculty, and refining the process for optimal student success. The assessment 
cycle is designed to incorporate feedback at every step and to include faculty in all activities. In future 
cycles, the “define” stage will include a review of the cycle and tools and refinement as necessary.  
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Assessment Schedule 
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CwOLAs 

With the participation of faculty, staff, and administration from across the college, four College-wide 
Learning Assessment outcomes (CwOLAs) were identified in 2016 as essential for all students who 
graduate from WWCC with a degree or certificate over 45 credits. These outcomes are commonly 
identified by two- and four-year academic institutions and by employers as essential for student success 
in college and career. The four areas are Communication; Community Engagement; Critical Thinking; and 
Information and Technology Literacy. 

The CwOLA template was used as a basis for creation of the individual CwOLA Rubrics. Consistent 
student performance criteria were identified for each level of mastery, which will guide objective 
assessment and documentation of student achievement. 

CwOLA [Name] 
College-wide Outcome: Statement of essential skills, abilities, and attitudes that 
students will acquire throughout their course of study. 
Indicators Mastering Achieving Developing Beginning 

Indicator 1 

Demonstrates a 
sophisticated ability 
to …(e.g., example 

wording only to 
show levels) 

Finds appropriate … Identifies … but 
struggles with … Attempts … 

Indicator 2 Shows advanced … 
Evidence of … Issues … are 

apparent … 
Some evidence 

… 

Indicator 3 
Effectively 
evaluates 

and 
selects … 

Selects 
 appropriate … 

Needs repeated 
assistance … 

Shows limited 
strategies … 

Indicator 4 
Predicts …  
Practices … 

Independently … 

Predicts … 
Practices … 
with little 

assistance … 

Some evidence … 
Some ownership … 

Demonstrates 
minimal 
effort … 

Notes: Relevant notes 
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Communication 

College-wide Outcome: Create meaning and enhance understanding between author and 
audience by listening, reading, speaking, and writing effectively. 

Mastering Achieving Developing Beginning 

Indicator 1: Composes developed and supported communication. 
Composes communication that 
conveys a deep understanding 
of a specific topic by 
synthesizing credible, relevant 
evidence from a variety of 
sources and source types in 
support of an original idea. 

Composes communication that 
conveys an effective 
understanding of a specific topic 
by synthesizing credible, relevant 
evidence from a variety of 
sources in support of an original 
idea. 

Composes communication 
that conveys a broad 
understanding of a topic 
with attempts at using 
some relevant and/or 
credible sources in support 
of an idea. 

Composes communication 
that focuses on a general 
topic and uses evidence in 
support of claims about that 
idea. 

Indicator 2: Demonstrates integrative communication. 
Chooses content, tone, syntax, 
and formatting appropriate for 
a specific audience, discipline, 
or context in a way that 
communicates meaning with 
clarity and fluency as well as 
demonstrates awareness of the 
interdependence of language 
and meaning, thought, and 
expression. 

Chooses content, syntax, and 
formatting appropriate for a 
certain audience or discipline in a 
way that communicates meaning 
with clarity as well as 
demonstrates awareness of the 
interdependence of language and 
meaning.  

Chooses content, syntax, or 
formatting appropriate for 
a certain discipline in a way 
that communicates 
meaning with only a few 
points of confusion and 
demonstrates some 
awareness of the 
relationship between form 
and content. 

Chooses content, syntax, or 
formatting appropriate for a 
specific assignment but may 
not demonstrate an 
awareness of audience or 
discipline. Attempts but 
struggles to communicate 
ideas clearly to readers. 

Indicator 3: Organizes information logically. 
Consistently applies a logical 
structure designed to support a 
specific, unified idea, theme, or 
thesis and signals this 
organization clearly to the 
audience using strategies 
appropriate to a specific 
discipline. 

Consistently applies a logical 
structure designed to support a 
unified idea, theme, or thesis and 
signals this organization to the 
audience using appropriate 
strategies. 

Applies a recognizable 
structure in support of a 
broad idea, theme, or thesis 
with some attempt to signal 
this organization to the 
audience. 

Attempts to apply a 
formulaic structure in 
support of a broad idea, 
theme, or thesis but may 
not signal this organization 
to the audience. 

Indicator 4: Interprets communication. 
Applies strategies that relate 
ideas, structure, or other 
features of the text to build 
knowledge or insight. 
Recognizes implications of a 
text for contexts, perspectives, 
or issues beyond the assigned 
task or the explicit message of 
the communication. 

Identifies relationships among 
ideas, structure, or other features 
of a text to evaluate how they 
support an advanced 
understanding of the 
communication as a whole. Uses 
the text, and general or 
contextual knowledge, to draw 
more complex inferences about 
the message and attitude 
intended by the communication. 

Identifies relationships 
among ideas, structure, or 
other features of a text and 
recognizes how they 
support the main idea and 
draws basic inferences 
about context and purpose 
of the communication. 

Identifies features of a text 
(e.g. content, structure, or 
relations among ideas) as 
needed to respond to 
questions posed in assigned 
tasks and apprehends 
vocabulary appropriately to 
paraphrase or summarize 
the information the text 
communicates. 

NOTES: 
Communication can take the form of, but is not limited to, essays, videos, tri-folds, web 
pages, articles, multi-media presentations, memos, reports, speeches, etc. All of these might 
also be referred to as “texts” whether or not they are in written form. 
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Community Engagement 

College-wide Outcome: Express the value of cultural differences and commonalities among 
people and engage with others in the learning environment and community with respect for 
those differences. 

Mastering Achieving Developing Beginning 
Indicator 1: Recognizes cultural assumptions. 
Recognizes own unique 
qualities shaped by culture and 
how culture impacts their 
attitude, beliefs, and 
experiences. Articulates 
insights into own cultural rules 
and biases. 

Defines culture as including 
multiple components. 
Identifies aspects of own 
culture and how these 
aspects impact their 
perspective.  

Identifies some aspects of 
own cultural assumptions 
and demonstrates a limited 
understanding of how 
culture impacts their 
perspective 

Defines culture in a 
simplistic way and 
attempts to identify own 
cultural assumptions and 
biases.  

Indicator 2: Demonstrates integrative community engagement. 
Analyzes, integrates, and 
applies knowledge from 
multiple points of view, and 
can work effectively with 
people who are different from 
them. Initiates and develops 
productive interactions with 
those who are different. 

Identifies how differences 
can enhance team 
performance and applies 
that understanding to action. 
Demonstrates openness and 
intellectual curiosity toward 
those who are different. 

Identifies how differences 
can enhance team 
performance but struggles 
to apply that understanding 
to action. Demonstrates 
some openness to those 
who are different. 

Makes an effort but is 
uncomfortable 
interacting with people 
who are different. 
Attempts to identify how 
differences enhance 
teamwork. 

Indicator 3: Develops social responsibility. 

Engages communities as a way 
to break down barriers 
between people of different 
cultures and to better the 
community. 

Articulates systemic causes 
for societal issues and 
identifies how one’s 
engagement in the 
community could have an 
impact. 

Articulates that many 
cultural factors influence 
societal issues and that 
community engagement 
may impact these issues. 

Articulates societal issues 
through one’s 
perspective and 
maintains a limited view 
on community 
engagement. 

NOTES: 

Engaged students respectfully participate as citizens of local, global, and digital 
communities. Engagement requires the evaluation of one’s own culture or world view, as 
well as the views of others. Awareness stems from a clear and coherent understanding of 
how cultures can interact to positively affect individuals, communities, and 
circumstances. 
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Critical Thinking 

College-wide Outcome: Comprehensively explore ideas, issues, artifacts, and experiences 
across college disciplines then transfer learning to new, complex situations within and 
beyond the campus. This includes both quantitative and non-quantitative problem solving. 

Mastering Achieving Developing Beginning 
Indicator 1: Defines problem, selects topic, or explains issues. 
Articulates problem, topic, 
or issue logically and clearly. 
Represents all relevant 
information in a way that 
shows an understanding of 
the objective(s). 

Articulates problem, topic, 
or issue using adequate 
details. Represents some 
relevant information in a 
way that shows an 
understanding of the 
objective(s). 

Articulates problem, topic, 
or issue but leaves out 
relevant information. 
Represents some 
information in a way that 
shows a partial 
understanding of the 
objective(s). 

Articulates problem, topic, or 
issue but only in a general 
way. Represents unrelated 
information in a way that 
shows limited understanding 
of the objective(s) and 
includes irrelevant 
information. 

Indicator 2: Analyzes strategies, research, or evidence. 
Analyzes multiple 
strategies, resources, 
evidence, and/or 
assumptions. Demonstrates 
various approaches that 
apply to the objective(s). 

Analyzes multiple 
strategies, resources, 
evidence, and/or 
assumptions. Demonstrates 
some approaches that apply 
to the objective(s). 

Analyzes some strategies, 
resources, evidence, and/or 
assumptions. Demonstrates 
one or too few approaches 
that apply to the 
objective(s). 

Identifies strategies, 
resources, and evidence, 
and/or makes assumptions, 
some of which are irrelevant 
to the objective(s). 

Indicator 3: Articulates a solution, a process/product plan, or a position (perspective, 
thesis/hypothesis). 
Articulates a solution, 
process/product plan, or 
position in an imaginative, 
clear, and focused way that 
integrates relevant 
information linked to the 
scope of the objective(s).  

Articulates a solution, 
process/product plan, or 
position in a clear and 
focused way that integrates 
some relevant information 
linked to the scope of the 
objective(s).  

Articulates a solution, 
process/product plan, or 
position that includes some 
information unrelated to 
the scope of the 
objective(s). 

Articulates a solution, 
process/product plan, or 
position, but in a vague way. 

Indicator 4: Implements a solution, develops a process/product, or forms a conclusion. 
Implements a solution, 
creates a process/ product, 
or tests a position that 
reflects a thorough and 
insightful understanding of 
the objective(s). 

Implements a solution, 
creates a process/product, 
or tests a position that 
reflects a general 
understanding of the 
objective(s). 

Implements a solution, 
creates a process/product, 
or tests a position that 
reflects a limited 
understanding of the 
objective(s).  

Implements a solution, 
creates a process/product, or 
tests a position that is not 
related to the objective(s).  

Indicator 5: Demonstrates integrative thinking. 
Adapts and applies 
techniques, methods, and 
theories gained in one 
situation to a new situation 
to resolve challenging and 
complex problems or issues 
in new ways. 

Adapts and applies 
techniques, methods, and 
theories gained in one 
situation to a new situation 
to explain problems or 
issues. 

Applies techniques, 
methods, and theories 
gained in one situation to a 
new situation, but in way 
that only partially explains 
problems or issues. 

Identifies the techniques, 
methods, and theories gained 
in one situation to use in a 
new situation. 
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Information Literacy and Technology  

College-wide Outcome: Use modern technology and data to accomplish tasks. 

Mastering Achieving Developing Beginning 

Indicator 1: Manages and utilizes information. 
Identifies, evaluates, and 
organizes complex data 
above and beyond the 
requirements of the task. 

Identifies, evaluates, and 
organizes appropriate 
information required for 
the task. 

Identifies information 
needed for the task but 
requires assistance with 
organization and 
evaluation. 

Requires multiple instances 
of support through the 
information gathering and 
evaluative process. 

Indicator 2: Interprets, integrates, and communicates information. 
Synthesizes data, going well 
beyond requirements when 
communicating results using 
oral, written, graphic, 
pictorial, or multimedia 
methods. Uses data in an 
ethical manner. 

Analyzes data, meeting 
requirements when 
communicating results 
using oral, written, 
graphic, pictorial, or 
multimedia methods. Uses 
data in an ethical manner. 

Interprets data and 
communicates results 
using oral, written, 
graphic, pictorial, or 
multimedia methods with 
limited assistance. Uses 
data in an ethical manner 
with some assistance.  

Attempts to 
analyze/interpret data 
require multiple instances 
of support. Attempts to 
communicate results are 
incomplete or confusing. 
Ethical principles are 
inconsistently applied when 
using data. 

Indicator 3: Selects and applies technology. 
Evaluates and selects the 
best technology for desired 
results. Demonstrates 
independent use of 
technology, if required. Uses 
technology safely and 
competently. 

Selects appropriate 
technology and 
demonstrates use of it (if 
required) with minimal 
assistance. Uses 
technology safely. 

Selects appropriate 
technology with repeated 
assistance. Demonstrates 
use of technology but 
requires assistance. Uses 
technology safely with 
limited reminders.  

Demonstrates limited 
strategies for selecting and 
using technology to 
complete tasks. Requires 
extensive help. Uses 
technology safely with 
frequent reminders. 

Indicator 4: Manages and troubleshoots technology. 
Predicts the impact of action 
(or inaction) on maintaining 
technology and takes steps 
to prevent performance 
problems. Practices regular, 
routine maintenance 
independently. 

Evaluates the impact of 
action (or inaction) on 
maintaining technology 
and takes steps to prevent 
performance problems. 
Practices regular, routine 
maintenance with little 
assistance. 

Takes steps to maintain 
technology or diagnose 
problems to correct 
performance issues 
infrequently. May seek 
help but will take little 
ownership of resolving the 
problem. 

Identification of steps to 
maintain technology or 
diagnose problems to 
correct performance issues 
is limited. Requires help to 
perform maintenance tasks. 

NOTES: 
Technology can mean any digital or industrial device used to accomplish a task (e.g., blood 
pressure monitor, computer, drone, labkit, calculator, etc.). Data can mean any information used 
to accomplish a task. 
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Outcomes 

Curriculum mapping happens at the course level and uses course level outcomes. Faculty map activities, 
assignments, and assessments to course level outcomes (called intended learning outcomes on the 
master course outline) to make sure students have opportunity to learn and demonstrate their learning 
of all course outcomes. 

Course mapping happens at the program or department level. Groups of faculty, with dean and CwOLA 
support, map which college-wide outcomes are intentionally taught at a high level in their program or 
department’s courses. Doing this develops a matrix showing how a student would demonstrate 
achievement of all four college-wide outcomes by the time he or she completes the degree or 45+ credit 
certificate. 

Assessment at the college-wide level in addition to course-level assessment closes the feedback loop to 
inform our practice and professional development at all levels and ensure responsive education. 
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CwOLA Department Matrix 

Working together, faculty teaching each course review the intended learning outcomes and their 
teaching plans to determine the level of intentional teaching – High, Low, or None – for each indicator of 
the four CwOLAs.  Although different instructors may teach the course in various modalities, the course 
is mapped to the indicators showing the best overall fit for all instructors. 

The results of the faculty review will be documented on the CwOLA Department Matrix and are now 
available on CCNet for review via the College Reporting Services .  

This process is done once each cycle for every course.  The resulting data is reported as the CwOLA 
Department Matrix which shows the level of intentional teaching in each course for each CwOLA 
Indicator. 

After all courses are documented, the faculty and deans review the matrices to ensure that there is 
adequate coverage of appropriate CwOLA indicators within the department. 

Department 

Accounting Communication 
Community 
Engagement Critical Thinking 

Information Literacy 

Courses 1 2 3 4 1 2 3 1 2 3 4 5 1 2 3 4 
ACCT 115 L N L N H H L L L H H H L 
ACCT 175 N N H N L L L H H H H L L 
ACCT 199 
ACCT&201 N L H N H H H H H H H N N 
ACCT&202 N L H N H H H H H H H N N 
ACCT&203 N L H N L L H H H H H H H N N 
ACCT 204 N N L N L L L L L L L L L 
ACCT 205 N N L N L L L L L L L L L 
ACCT 209 N N L N L L L L L L L L L 
ACCT 216 N N L N L L L L L L L L L 
ACCT 297 
For each indicator, document the level of intentional teaching given to each indicator: 
(L) Low – minor to moderate attention; introduces or briefly covers the concept(s)
(H) High – major attention; reinforces the ability; comprehensively covers the concept(s)
(N) None – concept(s) not covered; does not apply

and Technology 
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CwOLA Degree Matrix 

Through CwOLA reports, classes can be selected to show the indicator mapping of all courses in each 
degree or certificate. Together, deans and faculty review the maps to ensure there is adequate coverage 
of each CwOLA indicator within the degree/certificate sequence and adjustments made, if indicated. 

DEGREE 
AAAS-
Accounting Communication 

Community 
Engagement Critical Thinking 

Information and 
Technology 

Literacy 
Courses 1 2 3 4 1 2 3 1 2 3 4 5 1 2 3 4 
ACCT 115 L N L N H H L L L H H H L 
ACCT 175 N N H N L L L H H H H L L 
ACCT&201 N L H N H H H H H H H N N 
ACCT&202 N L H N H H H H H H H N N 
ACCT&203 N L H N L L H H H H H H H N N 
ACCT 204 N N L N L L L L L L L L L 
ACCT 205 N N L N L L L L L L L L L 
ACCT 209 N N L N L L L L L L L L L 
ACCT 216 N N L N L L L L L L L L L 
BUS& 101 
BUS 112 
BUS 125 
BUS 136 
BUS 137 
BUS 157 (L) 
BUS 192 
BUS 217 
BUS 218 
BUS 291 
SMST& 220 (O) 
CS 110 
For each indicator, document the level of intentional teaching given to each indicator: 
(L) Low – minor to moderate attention; introduces or briefly covers the concept(s)
(H) High – major attention; reinforces the ability; comprehensively covers the concept(s)
(N) None – concept(s) not covered; does not apply
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Mapping 

Curriculum Mapping is the process of identifying how lessons, activities, and assignments in a course 
work together to help students achieve the intended course outcomes. 

During the 2016-17 academic year, a small group of faculty will practice using Canvas Mastery 
Gradebook as a feedback system to assess how students are meeting learning outcomes. Faculty will 
then use this information to inform teaching practice. This pilot is the first step in meeting the 
recommendation from the accreditation evaluation team to develop and implement a systematic and 
college-wide learning assessment process. Faculty involved in the pilot this year will receive a stipend for 
their work with the expectation that they will then become “trainers” and help train other faculty in 
using Canvas Mastery Gradebook to align course learning outcomes with assignments and course 
work. Creating this kind of feedback system will take time but will certainly strengthen WWCC’s effort to 
create a culture of evidence to inform effective teaching practice. 

During 2018-19, the work of the Canvas Mastery Gradebook project continues to evolve with the 
training transitioning into an asynchronous professional development course. The faculty coach will 
continue to support faculty in this learning process. Faculty can meet with the coach one-to-one to 
customize outcomes assessment work in their courses. This will give greater flexibility to faculty who 
want to develop advanced expertise with Canvas Mastery Gradebook components to do so, but it also 
allows those faculty who only want to align course learning outcomes with specific assignments to 
access student performance in such a way as to change or improve those assignments. 
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Assessment Pilot and Assessment Tool Development 

During the 2017-18 school year, the institution piloted the first assessment of the college-wide outcome.  
The committee chose the Community Engagement outcome for the pilot as it mapped to the smallest 
number of courses.  The committee developed a server-based form for faculty to input their pre-
assessment plan and post-assessment scores and reflections (see below).  Several lessons were learned 
during the pilot, including the need for faculty who work from other campuses, online, or at the 
Corrections Education sites to be able to access the CwOLA materials via the Internet rather than a local 
server. 

In the spring of 2018, as part of the committee’s effort to utilize feedback for continuous improvement 
of the CwOLA process, the CwOLA committee partnered with the IT department to design a web-based 
assessment and reporting tool.  The tool is being developed using agile design.  While an iterative 
process, the first version of the tool is intended to have the functionality to collect pre and post 
assessment faculty entries, provide mapping and mastery reports, and an interface to collect reflections 
and innovations planned by the communities of practice analyzing the data.   The committee set a due 
date for Winter 2019 for the tool to be available for the assessment cycle assessing the Information and 
Technology Literacy outcome.   

CwOLA Tool URL: https://portal3.wwcc.edu/CwLAClient/ 
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Instructional Competencies 

There are six instructional competency areas that are valued for all teaching faculty at WWCC. These 
essential instructional competencies focus on student success, equity, and teaching. Faculty members 
work with their dean to develop a Faculty Learning Improvement Plan (FLIP) that focuses on the learning 
outcomes and indicators of the six essential instructional competencies. The FLIPs are created at the 
beginning of each three-year evaluation cycle and form a significant part of the contractual evaluation 
process.  

The six areas of instructional competency were developed by a subcommittee of the Achieving the 
Dream Committee that met throughout the 2015-2016 academic year. These were then incorporated 
into evaluation forms revised with AHE input. The six areas are as follows: 

1. Student Success Teaching Strategies

2. Outcomes-Based Design

3. Assessment

4. Equity, Diversity, and Cultural Inclusivity

5. Digital and Information Literacy

6. Commitment to Professional Development and College Life

By embedding outcomes-based design as one of the FLIP competencies, faculty connect the alignment 
between teaching practice, curriculum development, professional development, and the college-wide 
outcomes. 
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Terminology 
Alignment - The degree to which course activities are directly related to intended learning outcomes 
and intended learning outcomes are related to college-wide outcomes.  

Assess - The third step in the Assessment Cycle. Individual courses are designated for assessment, 
faculty identify which assignment/activity will be used for assessment, faculty perform the assessment, 
and results are returned to a central collection area. 

Assessment Cycle – Encompasses the five steps (Define, Inform, Assess, Evaluate, and Improve) as well 
as the multi-year timeframe to complete the assessment cycle for the CwOLA outcomes.  

College-wide Outcomes and Learning Assessments (CwOLAs) – Used to describe the overall process for 
assessing college-wide learning outcomes; also used collectively to refer to the four college-wide 
learning outcomes. CwOLAs are broad statements of essential skills, abilities, and attitudes that students 
will acquire throughout their course of study. The four CwOLA outcomes are: Communication, 
Community Engagement, Critical Thinking, and Information and Technology Literacy. 

College-wide Outcomes and Learning Assessment Committee (CwOLA) – The committee that oversees 
the CwOLA assessment process and cycle. 

Community of Practice (CoP) – Grouping of interested faculty, deans, or others reflecting on the data 
results of a CwOLA assessment. 

Course Mapping – Process to identify which CwOLA indicators, and the level at which they are 
intentionally taught, for each course. Mapping results are documented on the CwOLA Matrix. 

Curriculum Mapping – Process to identify how lessons, activities, and assignments in a course work 
together to help students achieve the intended course outcomes.  

CwOLA Matrix – List of courses as they are mapped to CwOLA indicators. This are sorted to show all 
courses offered by department (department matrix) as well as courses required for degrees (degree 
matrix).  

CwOLA Rubric – Scoring chart containing CwOLA outcome definition, indicators, and performance 
criteria for each level of mastery. Each CwOLA outcome will have three to five indicators. 

Define – The first step in the Assessment Cycle. CwOLA outcomes and their rubrics are first defined and 
adopted or, in later cycles, confirmed or modified. The overall cycle is reviewed and adjusted as 
necessary, and tools are also created or improved during this step.  

Degree Outcomes – Statement of expectation for what the student will be able to do or demonstrate as 
a result of the sequence of courses within the degree or certificate program. 

Evaluate – The fourth step in the Assessment Cycle. Results are input into the CwOLA database and 
aggregated. Summary reports are produced, disseminated and interpreted so that priorities for action 
may be determined. 

Faculty Learning and Improvement Plan (FLIP) – The document in which the faculty member addresses 
his or her growth in the essential instructional competencies, contributions to the profession, and 
service to the District and community.  
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Feedback – Information that is used to determine the need for improvement. Feedback goes two ways 
and includes summary reports and their interpretation as well as documentation of how results are used 
to inform change and how well the process and various tools worked or might be improved.  

Improve – The fifth step of the Assessment Cycle. Using the feedback provided in the Evaluate step, 
faculty determine whether and where improvement action needs to be taken. Changes are incorporated 
into classroom activities as appropriate. Successes are identified and celebrated.  

Inform – The second step in the Assessment Cycle. Includes training of faculty in the concepts and tools 
involved in the CwOLA process. Courses are mapped to CwOLA indicators and documented on the 
CwOLA Matrix. Department and Degree matrixes are created and reviewed. 

Instructional Competencies – The six essential instructional competency areas that are valued for all 
teaching faculty at WWCC. These include: outcome-based design; student success teaching strategies; 
assessment; equity, diversity, and cultural inclusivity; digital and information literacy; 
and commitment to college life and professional development. 

Intended Learning Outcomes (also referred to as course level outcomes) – Statement of expectation for 
what the students should be able to do or demonstrate by the end of the course. Documented on the 
course Master Course Outline (MCO). 

Level of Intentional Teaching – Used to map the course to the CwOLA matrix for each indicator. Levels 
are defined as: Low (minor to moderate attention; introduces or briefly covers the concept); High (major 
attention; reinforces the ability; comprehensively covers the concept); and None (concept not covered). 

Level of Mastery – Indicates at what level the student is performing when the CwOLA is assessed. These 
include Beginning; Developing; Achieving; and Mastering. 

Map – Part of the Inform step of the Assessment cycle. Intended Learning Outcomes are mapped to 
Degree Outcomes and CwOLA Indicators 

Mapping – A term to describe how one element of a course is related to helping students achieve the 
broader outcome. See Curriculum Mapping and Course Mapping.  

Master Course Outline (MCO) – The document submitted to Curriculum Committee for approval of the 
course description, intended learning outcomes, course topics, and other course information. Also 
sometimes used to refer to the course information found in the eCatalog. 

Online Catalog Administrator (OCA) – The software program used to produce the eCatalog and print 
catalog. Faculty upload course syllabi for exposure on the course page in the eCatalog. 

Outcomes – Statements of measurable behavior learners can reliably demonstrate at the end of an 
individual course and at the end of their program of study.  

Program Outcomes – Statements of achievement that the department wants to achieve; not directly 
related to teaching and learning and not assessed by faculty. 

Student Performance Criteria – Definition of achievement that indicates the level of mastery for each 
indicator. 
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