
Walla Walla Community College 𝐆𝐮𝐢𝐝𝐞𝐝 𝐏𝐚𝐭𝐡𝐰𝐚𝐲𝐬 𝐈𝐦𝐩𝐥𝐞𝐦𝐞𝐧𝐭𝐚𝐭𝐢𝐨𝐧 𝐖𝐨𝐫𝐤 𝐏𝐥𝐚𝐧   𝟐𝟎𝟐𝟏-𝟐𝟎𝟐𝟐  

Guided Pathways is not an initiative or even a set of transactional modifications to existing policies and 

practices but rather a framework for learning and transforming your college.  In order to fully engage in this 

work, your college and leadership team will need to commit to significant change and continuous 

improvement over a long period of time.  Because this type of institutional change is the aggregate of 

numerous large and small changes and because of the natural turnovers in staffing, it is important to create 

and iterate your plans, challenges and progress transparently. This work requires a collective effort by your 

entire college.  

 This tool is primarily designed to help your college:  

1. 𝐀𝐬𝐬𝐞𝐬𝐬 how far along you are in implementing essential Guided Pathways practices at scale   

2. 𝐏𝐥𝐚𝐧 for scaled implementation and iteration in areas where additional work is needed  

3. 𝐌𝐨𝐧𝐢𝐭𝐨𝐫 your progress toward scaled implementation  

 
In addition, this tool will serve to:  

4. 𝐈𝐧𝐟𝐨𝐫𝐦 the learning agenda for future statewide professional development events, coaching, and 

additional technical assistance  

5. 𝐑𝐞𝐢𝐧𝐟𝐨𝐫𝐜𝐞 your colleges commitment to and progress in implementing Guided Pathways with fidelity.  

 
* Required 

1. Walla Walla Community College 

2. Diana Herrmann, Assistant Director of Advising 

3. Diana.herrmann@wwcc.edu 

4. Campus – 509-527-3679; DialPad – 509-209-8304 

5. Diana Herrmann, Assistant Director of Advising 

6. Council Members 

Position / Campus 

Social Sciences Chair / Walla Walla 

Sciences Division Chair / Clarkston 

Math Division Chair / Walla Walla 

Humanities Division Chair / Walla Walla 

Computer Science Instructor / Walla Walla 

Agriculture Faculty Lead / Walla Walla 

Director of John Deere and Trade Programs / Walla Walla 

Business Admin Faculty / Clarkston 

Director of Water & Environmental Center & Workforce Initiatives / 
Walla Walla 

Registrar, Asst. Director of Admissions / Walla Walla 

Director, Institutional Research & Effectiveness / Walla Walla 

ctcLink Project Mgr/Org Change Manager / Walla Walla 

Business Faculty / Walla Walla 

Nursing Instructor / Walla Walla 

WC Program Coordinator / WSP 

HS21 Lead / Coyote Ridge 

President of the College / Everywhere 

mailto:Diana.herrmann@wwcc.edu


Transitional Studies Instructor / Walla Walla 

Assistant Director of Advising/Guided Pathways Lead / Walla Walla 

  

Workplan Instructions 

Transformation via the Guided Pathways framework is not a linear process whereby your college can implement one practice 

after another in succession. Due to each college’s unique context, your college may be prepared to move to scale quickly on 

some practices while still being in the initial planning stages of others. However, each college will need to take stock and 

begin initial planning for each practice while planning for significant progress in those identified as priorities. Quantitative 

and qualitative data should be used to clarify priority practices and demonstrate progress. Imaginative solutions based on 

your college strengths, context and culture will be required. The workplan is divided into three sections.  

“𝐈𝐦𝐩𝐥𝐞𝐦𝐞𝐧𝐭𝐢𝐧𝐠 𝐋𝐚𝐫𝐠𝐞 𝐒𝐜𝐚𝐥𝐞 𝐂𝐡𝐚𝐧𝐠𝐞”: This section focuses on the college infrastructure that has been identified as 

essential for true college wide change to take place. Although these practices will require continued refinement, colleges 

should plan for full implementation this year. These foundations are key to successful transformation of the college. All 

colleges are required to complete this section.  

“𝐏𝐚𝐭𝐡𝐰𝐚𝐲 𝐃𝐞𝐬𝐢𝐠𝐧”: This section focuses on the creation and alignment of pathways, programs, and courses that have been 

thoughtfully designed and scheduled.  

PART 1:  For each practice in the “𝐏𝐚𝐭𝐡𝐰𝐚𝐲 𝐃𝐞𝐬𝐢𝐠𝐧” section, colleges should respond to ALL QUESTIONS. If your college is 

unable to respond to some of the prompts due to lack of available data, a plan for data collection, analysis, and reporting 

should be reported.  

PART 2: Choose 𝗔𝗧 𝗟𝗘𝗔𝗦𝗧 𝟮 𝗣𝗥𝗜𝗢𝗥𝗜𝗧𝗬 𝗣𝗥𝗔𝗖𝗧𝗜𝗖𝗘𝗦 from the 𝐏𝐚𝐭𝐡𝐰𝐚𝐲 𝐃𝐞𝐬𝐢𝐠𝐧 section for 2021-22. You will be asked for 

additional detailed information about planned activities in the priority practice areas.  

“𝐒𝐭𝐮𝐝𝐞𝐧𝐭 𝐄𝐱𝐩𝐞𝐫𝐢𝐞𝐧𝐜𝐞”: This section focuses on redesigning student experiences and processes.   

PART 1:  For each practice in the “𝐒𝐭𝐮𝐝𝐞𝐧𝐭 𝐄𝐱𝐩𝐞𝐫𝐢𝐞𝐧𝐜𝐞” section, colleges should respond to ALL QUESTIONS. If your college 

is unable to respond to some of the prompts due to lack of available data, a plan for data collection, analysis, and reporting 

should be reported.  

PART 2: Choose 𝗔𝗧 𝗟𝗘𝗔𝗦𝗧 𝟮 𝗣𝗥𝗜𝗢𝗥𝗜𝗧𝗬 𝗣𝗥𝗔𝗖𝗧𝗜𝗖𝗘𝗦 from the 𝐒𝐭𝐮𝐝𝐞𝐧𝐭 𝐄𝐱𝐩𝐞𝐫𝐢𝐞𝐧𝐜𝐞 section for 2021-22. You will be asked 

for additional detailed information about planned activities in the priority practice areas.  

Filling out this work plan with fidelity is meant to be a challenging and rewarding inquiry based process. It should represent 

significant reflection and plans for college wide transformation, and input from multiple stakeholders with a variety of 

experiences and expertise including students is important.  This work plan should not represent a single author’s vision of 

what your college should do nor should individual practices be written by individuals or groups with their ideas siloed from 

the rest of the college.  

  

A Note About COVID-19 

NOTE ABOUT COVID-19:  Your college’s new learning and the ongoing impacts to campus operations as you return to campus 

will affect your college’s priorities in the coming year.  Your college may need to consider these opportunities and limitations 

to ensure that you are able to make progress on whichever practices you choose as priority practices. 

 

 



 

Section 1:  Implementing Large Scale Change 
This section focuses on the college infrastructure that has been identified as essential for true 

college wide change to take place. Although these practices may require continued refinement, 

colleges should plan for full implementation this year. All colleges should fully complete this 

section. 

𝐏𝐮𝐫𝐩𝐨𝐬𝐞 

College should have a brief explanation (think elevator pitch) to relate why your college is implementing Guided Pathways, including 

how you see your college using the framework to address the inequities built into college structures. Although each individual on 

campus may have their own “why” for doing this work, your college will benefit from having a clearly defined college-wide purpose 

reinforced by college leaders which can be easily messaged to every person who joins your campus community.   

7. Share a 2-3 sentence explanation of your college purpose in implementing Guided Pathways. 

Walla Walla Community College intends to utilize the principles of Guided Pathways to 

increase student engagement, retention, completion, and transition to employment or 

further education.  Our goal is to increase our understanding of and work towards equity 

minded practices so students are able to achieve their goals efficiently and as successfully 

as possible.  Bringing data into decision making practices at all levels of the college will be 

vital towards these goals. 

8. How will you ensure that College and Guided Pathways vision and goals are aligned and 

clearly communicated throughout your college? 

It will be important to be sure the goals and mindset of Guided Pathways is understood and 

integrated into the purpose of all councils and committees at the college.  College-wide 

trainings and educational opportunities for all staff members will be needed. 

𝐄𝐟𝐟𝐞𝐜𝐭𝐢𝐯𝐞 𝐂𝐨𝐥𝐥𝐞𝐠𝐞 𝐂𝐨𝐦𝐦𝐢𝐭𝐭𝐞𝐞 𝐒𝐭𝐫𝐮𝐜𝐭𝐮𝐫𝐞 
College committee structure is student centered and includes diverse voices. Each committee has a clearly defined purpose, there 

is minimal redundancy, and efforts are coordinated between committees. It is clear how information is shared within and between 

committees, and there is a clear path for the review, change, and adoption of college policies and procedures. 

 

9. What is (or will be) the college's clear path for review, change, and adoption of college 

policies and procedures? How does (or will) your college broadly and clearly communicate 

this path to stakeholders? 

A “policy on policy development” has been drafted and is before the President and the 

Executive Leadership Team (ELT) for comment right now. Once ELT is satisfied with the 

draft, it will be circulated for review by the campus community. The communication of 

this policy and its adoption is still under consideration, but it will likely be highlighted in a 

forthcoming WWCC Connections Newsletter (bi-weekly out of the Office of the President), 

discussed at all-college meetings, and the policy will be posted on the WWCC Policy web 

page. 



10. How has (or will) your college ensure that every standing committee has a clearly defined 

purpose and a mechanism for distributing information in a timely way? If some committees 

do not, what process will you use to create them? 

The college’s standing committee structure is undergoing some renovations at the 

moment. Certain key committees exist (Governance Council and Curriculum Committee) 

but it will be the goal of the Executive Leadership Team over the coming year to establish 

a structure, clear roles/responsibilities/authorities, and lines of communication, and 

importantly, a process by which committees will come to be, and dissolve when no longer 

needed. An inventory has been begun by the Governance Council, and will be continued 

under the guidance of Executive Leadership Team members. We will engage Governance 

Council, the one body on campus that represents all constituencies—employee 

classification, location, students—to ensure transparency and inclusivity. An important 

element of this work will be to establish clear expectations around what each 

committee/member has authority to do—review, recommend, advise-and-consent, etc. 

Furthermore, clarification will be provided regarding ad hoc/disappearing task forces as 

opposed to standing institutional committees, and so forth.  

𝐒𝐭𝐮𝐝𝐞𝐧𝐭 𝐂𝐞𝐧𝐭𝐞𝐫𝐞𝐝 
Multiple “student journeys” reflecting the communities your college serves are central to every meeting agenda, program review, 

funding request, and grant initiative. College strategic planning and budget processes are student centered in an equity framework 

which includes students and community members in all phases of planning. 

11. How are (or will) expectations of equity framing and student centeredness in every facet of 

college operations (be) shared? 

The college is actively developing a strategic plan with equity and student-centeredness at 

its core. As the work plans for each area are developed in accordance with the strategic 

plan, metrics will be identified and data collected/analyzed regularly. It will be part of the 

annual performance evaluation conversation between supervisors and employees, and 

the annual report to the board of trustees will keep this front-and-center for all 

employees at all times. Moreover, results will be reported in various ways, including in 

standing committee meetings, as appropriate, as well as through all-college forums and 

mass communications such as the bi-weekly WWCC Connections newsletter. 

12. How does (or will) your college support all staff and faculty in ensuring that every college 

activity is being carried out with a focus on equity across the student journey? 

The Equity, Diversity, and Inclusion (EDI) priorities are discussed in nearly every setting—

routine department meetings, all-college forums, etc. Trainings have been provided and 

additional professional development is being planned. The President and Vice Presidents 

routinely emphasize the importance of EDI to their chains of command. The College hired 

a EDI Officer who reports to the President, and we have recently trained 21 additional 

“search advocates” to ensure equitable and inclusive hiring processes. Fall conference 

occur each year prior to the start of classes, and each of the past three years there have 

been workshops, trainings, keynote speakers, and other events including: 



Microaggressions and why they matter; the importance of inclusive language; 

Understanding and Interrupting Implicit Bias; Understanding Equity in Higher Education; 

Power and Discrimination in Higher Education; and Leading with Racial Equity. 

𝐂𝐨𝐦𝐦𝐢𝐭𝐭𝐞𝐝 𝐋𝐞𝐚𝐝𝐞𝐫𝐬𝐡𝐢𝐩 
College leadership is engaged in an active, ongoing way in the Guided Pathways work. Your college has succession plans which 

include an explicit commitment to Guided Pathways in search and hiring processes so that momentum is not lost during changes in 

leadership. 

13. How has your college executive leadership been actively engaged with the Guided Pathways 

implementation at scale? If some segment of your leadership has not yet engaged, how will 

your college ensure their engagement going forward? 

Various senior leaders have been involved in Scale of Adoption Assessment work, as well 

as the development of the Guided Pathways work plan. It is a topic of conversation at 

Executive Leadership Team meetings on a regular basis, and features prominently in our 

budget planning and strategic priorities 

14. Who on your college’s leadership team has authority for allocating Guided Pathways 

funding? for setting college Guided Pathways priorities? 

This authority is shared by the President, the VP of Administrative Services/Finance, and 

the Assistant Director of Advising/Guided Pathways Coordinator. 

15. How is decision making inclusive of diverse voices and communicated clearly to all college 

staff and faculty? 

This is a cultural phenomenon, and we have reached critical mass of individuals who 

demand inclusion and diversity. The strategic plan survey of employees and students 

highlighted the importance of inclusion and transparency in all things, especially including 

budgetary decisions, and that expectation is reflected throughout the strategic plan. 

Participatory Governance has increased with the advent of the Governance Council, and 

its central involvement in budget planning and strategic planning. 

16. What is your plan for continuing your college’s momentum with leadership and staffing 

changes? 

We are intentionally hiring leaders who exhibit a deep commitment to this work, and we 

are emphasizing EDI in our structural/institutional alignments (by, for example, building 

our strategic plan with EDI at its core.) 

17. How does your college identify and engage diverse representation of formal and informal 

leaders from across the college and communities served? 

The Governance Council requires in its by-laws that an array of perspectives, positions, 

and backgrounds be represented in that body, and we are channeling important issues 

through the Governance Council for feedback and input prior to action being taken. 



Furthermore, we are actively soliciting suggestions and recommendations from that group 

so that the flow of information and influence goes both directions. Although not yet 

realized, plans exist for a professional development program to develop internal leaders 

and to enhance the internal promotion of promising employees. This builds upon the work 

we are doing through the search advocate program to recruit, hire, and retain a more 

diverse workforce, with the ultimate goal that our organization reflects at all levels of the 

college the composition of the communities that we serve. 

𝐄𝐧𝐠𝐚𝐠𝐞𝐦𝐞𝐧𝐭 
Diverse groups of faculty, staff, and students are engaged in developing, implementing, and refining each Guided Pathways 

practice including but not limited to program/degree maps and integrated supports. Appropriate departments, work groups, or 

committees with broad faculty, staff, community, and student representation engage in ongoing work and provide feedback to 

leadership. 

18. How has the college engaged a diverse group of faculty, staff, and students in the Guided 

Pathways implementation? 

The college has implemented a college-wide Guided Pathways Council, including 

Instruction, Institutional Research, Student Services, eLearning, and representatives from 

our Student Government Association.  We have engaged representatives from all 

campuses, including the Department of Corrections. 

19. What data have you used to ensure that you have broad and deep engagement across the 

college and communities your college serves? 

While we just built the Council this year, we drew from departmental leaders and 

requested appointments from Deans.  This fall, we will ask our colleagues to fill out a 

survey regarding their understanding of Guided Pathways. 

20. How have you provided opportunities for all stakeholders including community members, 

students, frontline staff, faculty and traditional decision makers to give feedback to 

leadership on guided pathways implementation efforts? 

One of the directives given to the Council is to share updates from our quarterly meetings 

and bring feedback to the group.  Updates are provided to the campus at large via email, 

and quarterly Advisor Updates (all faculty and staff are invited and a recording of the 

updates is sent out to the college).  An invitation to provide feedback, ask questions is 

provided at these meetings.  

  



Section 2:  Pathway Design 
This section focuses on the creation and alignment of pathways, programs, and courses that have 

been thoughtfully designed and scheduled. 
 

For each practice in this section, colleges should respond to ALL QUESTIONS. If your college is 

unable to respond to some of the prompts due to lack of available data, a plan for data collection, 

analysis, and reporting should be reported. 
 

Choose 𝗔𝗧 𝗟𝗘𝗔𝗦𝗧 𝟮 𝗣𝗥𝗜𝗢𝗥𝗜𝗧𝗬 𝗣𝗥𝗔𝗖𝗧𝗜𝗖𝗘𝗦 from this section for 2021-22. You will be asked for 

additional detailed information about planned activities in the priority practice areas. 

 

Pathways (Meta Majors), Programs of Study, and Program Maps 
Programs of Study (clustered into Pathways) are well-designed with clearly defined learning 

outcomes aligned with industry identified needs and transfer pathways and are clearly mapped to 

guide and prepare students to enter employment and/or further education regardless of point of 

entry and course load. Students know which courses they should take when, are directed to 

default course selections designed to lead to ontime completion, and are able to customize their 

academic plans by working with an adviser or faculty member to address their individual context. 

21. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

At this time, we do have Educational and Career Pathways outlined for the college with 

Workforce and Transfer pathways clustered under those pathways.  Workforce degrees 

are clearly laid out with quarterly progression towards degree completion,  Transfer 

pathways have recommended courses, but lack a quarter by quarter progression. 

In the WWCC mandatory advising model, all degree seeking students are required to 

meet with an advisor to devise a plan for completion every quarter of enrollment from 

beginning to completion.  Our historical knowledge of when courses are offered, in 

conjunction with current online catalog listings assist advisors in creating full academic 

plans.   

The current structure does indicate when courses will be offered in which modality or 

times courses will be offered.   

Our current structure does not have universal programmatic outcomes.  

PROGRAM MAP DESIGN 

22. Approximately what percent of programs of study have been designed with defined 

learning outcomes that are aligned with community, industry and transfer identified 

needs? 

41 – 60% 



23. Who is engaged in regular discussions about the alignment of program outcomes with 

industry identified needs and transfer pathways? 

Faculty 

Community Members / Advisory Boards 

Administration/Deans 

 

24. Approximately what percentage of professional technical program/degree maps are 

complete and have been reviewed cross-departmentally to assure the inclusion of required 

general education courses in the first year, identify potential conflicts, and uncover 

complementary and toxic course combinations. 
61-80% 

25. Approximately what percentage of transfer program/degree maps are complete and have 

been reviewed cross-departmentally to assure the inclusion of required general education 

courses in the first year, identify potential conflicts, and uncover complementary and toxic 

course combinations. 
0 % 

26. If initial drafts are completed, please submit links (separated by commas) for 2-3 samples 

of completed professional technical and transfer program/degree maps. 

Transfer Maps: https://www.wwcc.edu/educational-career-pathway-maps/ 

Professional Technical- 

Diesel Technology:  

https://portal3.wwcc.edu/OCATemplates/DegreeSequence.html?epc=775  

Criminal Justice AAS-T:  

https://portal3.wwcc.edu/OCATemplates/DegreeSequence.html?epc=832T  

Agricultural Business:  

https://portal3.wwcc.edu/OCATemplates/DegreeSequence.html?epc=110   

PROGRAM MAP USABILITY 

27. How do students who enter the college as English Language Learners, Adult Basic 

Education, or other entry programs see themselves included in the pathway on your 

maps? 

This is an area in need of improvement.  We do not currently highlight our Transitional 

Studies programs effectively. 

28. How do students who attend part time see themselves included in your college’s program 

maps? 

Part-time students work one on one with an advisor to create an education plan that 

meets their needs.  Addressing students’ life circumstances and helping them adjust their 

plan and funding plan is part of our intake process. 

https://www.wwcc.edu/educational-career-pathway-maps/
https://portal3.wwcc.edu/OCATemplates/DegreeSequence.html?epc=775
https://portal3.wwcc.edu/OCATemplates/DegreeSequence.html?epc=832T
https://portal3.wwcc.edu/OCATemplates/DegreeSequence.html?epc=110


29. Approximately what percentage of students are using program/ degree maps to draft their 

educational plan? 
Unknown 

30. Regarding the previous question, how do you know? 

We do have anecdotal information regarding students using online information to 

formulate an educational plan, but that is entirely unreliable.   

Our mandatory advising model relieves students from having to do the work on their 

own, but a clearer communication structure via the website would at least offer the 

option to students. 

31. When disaggregating by race and gender, are there differences? 

Don't know. 

32. If the answer to the previous question is "yes," what is your plan to uncover why that is 

happening? If the answer to the previous question is "don’t know," what is your plan to 

collect that data? 

The college’s recently updated strategic planning goals sets the expectation that every 

area of the college will engage in assessment.  Data collection and utilizing data to better 

understand the breakdown of our retention and success rates (including average time to 

degree) is part of the work to assess our instructional and advising practices.   

 Creating a culture of data collection and assessment is built into the Strategic Plan. 

PROGRAM MAP COMMUNICATION 

33. How is information about Pathways and Programs of Study (including maps, learning 

outcomes and related employment and/or further education options) communicated to 

industry and educational partners, community, students, staff, and faculty? 

The pathways and programs of study are posted on our website.  Any programmatic 

outcomes and related employment options are posted to individual 

department/program websites.  The college is in need of creating a universal design that 

encompases both professional technical pathways and transfer and link those 

opportunities to potential, new, and current students. 

34. How are pathways, programs of study, and schedules communicated to potential 

students? At what point(s) in their engagement with the college are they communicated? 

Students are invited to review our offerings on the www.wwcc.edu/gettingstarted 

webpage.   

After students receive the letter of acceptance, they are invited to log into our Student 

Intake Portal at which point they are asked to confirm their academic intentions.  They 

are then contacted periodically with updates on timelines and instructions to follow up 

on Financial Aid and Placement.   

http://www.wwcc.edu/gettingstarted


Approximately one month out from when new students may register for classes, staff 

reach out to individual students to begin the intake process. 

35. What disaggregated student outcomes data (quantitative and/or qualitative) will you use 

to measure your progress on this practice? 

To being out Intake process evaluation, student gender, race/ethnicity, age, and income 

status will be used to evaluation who transitioned from applicant to enrolled student. 

Using the same parameters, the college will evaluate the breakdown of first time 

enrolled students who had placement and funding in place at the time starting their first 

quarter, and of those students who successfully completed all courses enrolled (2.0 

GPA). 

36. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 

Yes 

37. Has your college selected "Pathways (Meta Majors), Programs of Study, and Program 

Maps" as one of your priority areas? * 

 Yes Skip to question 38 

Priority Area Questions: Pathways (Meta Majors), Programs of Study, and Program Maps 

38. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

Develop a plan to assess scheduling of classes and analyze how courses are used in all 

pathway and program maps. 

Analyze tools to build a two-year annual schedule of courses. 

Assess which program have outcomes, and develop plan to create or assess those 

outcomes. 

39. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

Currently, the college has not used data to select this as a priority.  It is based on the 

need to “catch” transfer up to the same standards already in place with 

professional/technical programs. 



Pathways was selected as a priority area as tool to assist recruit students to the college 

by showing an education at Walla Walla Community College can help them reach their 

goals. 

Creating these pathways also builds the foundation for understanding how our courses 

are used in academic plans across all curricula at the college. 

40. What outcomes do you anticipate will improve based on these activities? 

New students will enter the college being able to identify their program/pathway and 

know what types of classes will be needed. 

The college will utilize the information of how courses are used to be more strategic 

regarding course offerings and planning more specialized courses well in advance so 

advisors and students may plan for integrating those courses into academic plans. 

Students will use this information to identify their pathway or program more accurately 

at the time of applying to the college, and in turn, the college and better identify 

students by interest area and cater communications and workshops to help students be 

better prepared academically and for transition to either employment or transfer. 

41. What is the schedule for implementation and/or frequency of activities? 

Intensive planning will begin Fall 2021 to continue the work begun with our Pathway 

design and maps. 

With implementation of ctcLink this next academic year, assessment of gaps in planning 

tools is ongoing. 

42. How will you evaluate the progress of these activities in meeting this practice? 

The plan is to utilize SmartSheets to track benchmarks for each pathway program in 

meeting this goal.   

Work will be needed with faculty and instructional leadership to set benchmarks and 

timelines for achieving these goals. 

43. How will you evaluate the impact of these activities on the college’s equity goals? 

Assess the disaggregated data for program and pathway completions, time to 

completion, and program changes. 

44. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

Assessment of professional-technical pathways are to update program outcomes, assess 

programs for quantitative and communication requirements are embedded in the first 



45 credits of programs, and present a more universal student experience in exploring the 

college offerings. 

45. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 

Vice President of Instruction, Assistant Director of Advising/Guided Pathways 

Coordinator, Instructional Deans, faculty, and the Registrar. 

46. What resources will be needed and who will authorize the use of those resources? 

Staff and faculty time, technology tools to replace our aging out Online Catalog 

Administrator tool, Smartsheets. 

President, the VP of Administrative Services/Finance, and the Assistant Director of 

Advising/Guided Pathways Coordinator.  

Outcomes Alignment 
Course outcomes are aligned with program and pathway outcomes, and those learning 

outcomes inform a default course taking framework. 

47. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

The college has developed clear college-wide and course-level outcomes but has not 

articulated program or pathway-level outcomes for all of its educational offerings. 

48. To what degree have course outcomes been aligned to programs of study? How do you 

know? 

See above. 

49. What disaggregated student outcomes data (quantitative and/or qualitative) will you use 

to measure your progress on this practice? 

See above. 

50. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 

Yes 

51. Has your college selected "Outcomes Alignment" as one of your priority areas? * 

 No Skip to question 61 

Priority Area Questions: Outcomes Alignment 

52. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 



53. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

54. What outcomes do you anticipate will improve based on these activities? 

55. What is the schedule for implementation and/or frequency of activities? 

56. How will you evaluate the progress of these activities in meeting this practice? 

57. How will you evaluate impact of these activities on the college’s equity goals? 

58. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

59. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 

60. What resources will be needed and who will authorize the use of those resources? 

Structured Exploratory Experiences 
Default structured exploratory experiences have been included in the first two quarters of 

each program/degree map to enable each student to narrow, confirm, or change their 

program/degree choice. These experiences may be offered as a course, sequence of courses 

or be embedded in a First Year Experience course or identified program courses. These 

experiences should support students in exploring the world of work (through ethnographic 

study, building professional network access, etc.) in addition to exploring programs within 

their pathway. 

61. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

There are not specifically structured exploratory experience embedded in our academic 

plan.  All student must complete a First Year Experience course in the first two quarters, 

and while there is a career services component, it is not explicitly built around providing 

exploratory experience. 

62. Approximately what percent of program/degree maps include a structured exploratory 

experience. 
0 % 

63. Approximately what percent of students enroll in a structured exploratory experience. 
0 % 

64. What disaggregated student outcomes data (quantitative and/or qualitative) will you use 

to measure your progress on this practice? 

We have no plan to assess outcomes data at this time for this area of practice. 

65. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 

Don't Know 



66. Has your college selected "Structured Exploratory Experiences" as one of your priority 

areas? * 

 No Skip to question 76 

Priority Area Questions: Structured Exploratory Experiences 

67. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

68. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

69. What outcomes do you anticipate will improve based on these activities? 

70. What is the schedule for implementation and/or frequency of activities? 

71. How will you evaluate the progress of these activities in meeting this practice? 

72. How will you evaluate the impact of these activities on the college’s equity goals? 

73. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

74. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 

75. What resources will be needed and who will authorize the use of those resources? 

Predictive Courses 
For each Program of Study, key courses in addition to math and English have been identified 

that are predictive of student success in completing that specific program. This information is 

used to develop supports and increase the integration of inclusive teaching and learning 

strategies to increase success in these predictive courses and used by advisors when helping 

students make informed selections and/or transitions between programs of study. Please 

note: This is different than identifying and addressing “High Enrollment/Low Completion 

Classes.” 

76. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

The college has not yet undertaken this work. 

77. Approximately what percent of programs of study have been analyzed to identify 

predictive courses? 

0 % 

78. What disaggregated student outcomes data (quantitative and/or qualitative) will you use 

to measure your progress on this practice? 

The college plans to look at successful completion of the course correlated with 

retention and completion in the program for all students as well as to disaggregate by 



race/ethnicity, gender, low-income (using Pell eligibility as a proxy), and first-generation 

status, possibly among other characteristics. Additional qualitative research, including 

surveys, interviews, and/or focus groups, may be conducted as deemed appropriate and 

practicable.  

79. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 

Don't Know 

80. Has your college selected "Predictive Courses" as one of your priority areas? * 

 No Skip to question 90 

Priority Area Questions: Predictive Courses 

81. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

82. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

83. What outcomes do you anticipate will improve based on these activities? 

84. What is the schedule for implementation and/or frequency of activities? 

85. How will you evaluate the progress of these activities in meeting this practice? 

86. How will you evaluate the impact of these activities on the college’s equity goals? 

87. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

88. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 

89. What resources will be needed and who will authorize the use of those resources? 

Math Pathways 
Required math courses have been identified that are appropriately aligned and contextualized 

to each Programs of Study. 

90. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 



We have identified and aligned the math course needed for each program/pathway at the college 

and for general fields of study. The course lists (see attached documents) are made available online 

and within our new math placement process. 

We have not fully contextualized math courses to each program of study; however, we are making 

progress in this area. In Fall 2021 we are implementing, at scale, the corequisite courses indicated in 

the flowchart below.  

  

We continue to offer BUS112, AMATH105, and AMATH 106. 

91. Disaggregated by race and gender, approximately what percent of students are enrolling in 

a math course that is aligned with their program of study? 

This data is not currently available.   

92. What disaggregated student outcomes data (quantitative and/or qualitative) will you use 

to measure your progress on this practice? 

The college just a cross program listing of quantitative courses for each program of study 

this last spring.  As the college moves into ctcLink, it is anticipated that tracking and 

coding mechanisms will enable this data to be captured and analyzed. 

93. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 

Don't Know 

94. Has your college selected "Math Pathways" as one of your priority areas? * 



 Yes Skip to question 95 

Priority Area Questions: Math Pathways 

95. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

The college has created its first listing of all required or recommended Math courses for 

all degrees and selected pathways this spring. 

This practice will expand as more pathways are identified as priorities for providing 

program maps for transfer. 

96. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

The college selected Math Pathways as a priority due to the significant amount of work 

that has been accomplished due to the College Spark grant work.  By designating Math 

Pathways as a priority, the college hopes to maintain the momentum of the work and 

integrate resources from Guided Pathways to begin assessment and refining as needed. 

97. What outcomes do you anticipate will improve based on these activities? 

Primary outcomes the college hopes to see is an increase of college-level math course 

completions within the first 45 credits of enrollment, and thus, a decrease in time to 

degree for full-time enrolled students. 

98. What is the schedule for implementation and/or frequency of activities? 

The first round of assessment will occur Fall 2021 for successful completion of college-

level math in the co-requisite design. 

99. How will you evaluate the progress of these activities in meeting this practice? 

Assess completion rates for all students enrolled in the Math co-requisite model and 

completion of degree math within the first 45 credits of enrollment. 

100. How will you evaluate the impact of these activities on the college’s equity goals? 

Assessing disaggregated data on completion of degree Math within the first 45 credits of 

enrollment and time to degree for vulnerable populations. 

101. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

Implementation of co-requisite Math courses and alignment of Math courses to 

pathways is new to the college. 



102. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 

Math department chair, College Spark grant coordinator, Instructional Deans, Guided 

Pathways lead, Math faculty members. 

103. What resources will be needed and who will authorize the use of those resources? 

Data assessment tools, Institutional Research, faculty time.  Vice President of 

Instruction, Vice President of Enrollment Services and Institutional Effectiveness, 

Instructional Deans. 

Scheduling 
Schedules are consistent and predictable, and are organized in a way that makes it possible 

for a full time student to complete a two year degree in two years (this could include block 

scheduling, hyflex courses, or other flex schedule models). Courses are scheduled to ensure 

students are able to enroll in the courses (considering course conflicts, complementary and 

toxic course combinations, etc) they need when they need them and can plan their lives 

around school from one term to the next. 

104. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

We do have a college-wide two year course schedule.   

105. Does your college publish a two year course schedule? 

No 

106. How many quarters beyond their first term is a student able to schedule (not register) their 

academic plan? 

1 

107. What disaggregated student outcomes data (quantitative and/or qualitative) will you use 

to measure your progress on this practice? 

Student time to degree based on full time or part time enrollment.  Student survey of 

ease of planning courses. 

108. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 

Yes 

109. Has your college selected "Scheduling" as one of your priority areas? * 

 Yes Skip to question 110 

Priority Area Questions: Scheduling 



110. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

The college has not identified when courses are offered in modalities other than face to 

face making it difficult to plan flexible schedules for students. 

The current Online Catalog Administrator (OCA) tool that currently tracks when courses 

are scheduled to be offered, is aging out as the college prepares for ctcLink in the 2021-

22 academic year.  The OCA does not record if a course is online, hyflex, or face to face, 

or which campus a course is to be offered. 

The college will need to assess what tool it will need to replace the OCA and improve the 

predictability and accuracy of course offerings across campuses and modalities. 

111. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

The college is not yet engaged in this activity, but will work towards analyzing student 

time to completion and survey students on quality of academic planning. 

112. What outcomes do you anticipate will improve based on these activities? 

With the implementation of a detailed, two-year annual schedule of classes, advisors 

and students will be able to better build academic plans that are more predictable rather 

than tentative.  Transfer plans will more successfully integrate recommended courses to 

prepare a student for specific pathways/majors. 

113. What is the schedule for implementation and/or frequency of activities? 

The 2021-22 academic year will bring implementation of ctcLink which will age out our 

current OCA.  Fall quarter is targeted to analyze a replacement tool and requirements for 

that tool.   

114. How will you evaluate the progress of these activities in meeting this practice? 

Create timeline with benchmarks for identifying stakeholders, requirements for a 

curriculum management tool, exploring available products, and ensuring compatibility 

with PeopleSoft. 

115. How will you evaluate the impact of these activities on the college’s equity goals? 

By seeking feedback from students regarding their course needs for modalities, ease of 

course selection, and analyzing disaggregated data regarding student enrollment types 

of courses/modalities and course success rates. 

116. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 



The implementation of ctcLink is changing the foundation of the institution’s business 

processes, and low enrollment and the pandemic is forcing a reevaluation of how the 

college conducts course and program offerings. 

117. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 

Vice President of Instruction, Assistant Director of Advising/Guided Pathways 

Coordinator, Instructional Deans, faculty, and the Registrar. 

118. What resources will be needed and who will authorize the use of those resources? 

President, the VP of Administrative Services/Finance, and the Assistant Director of 

Advising/Guided Pathways Coordinator. 

  



Section 3: Student Experience 
THIS SECTION FOCUSES ON REDESIGNING STUDENT EXPERIENCES AND PROCESSES.  

 

FOR EACH PRACTICE IN THIS SECTION, COLLEGES SHOULD RESPOND TO ALL QUESTIONS. IF YOUR COLLEGE IS UNABLE 

TO RESPOND TO SOME OF THE PROMPTS DUE TO LACK OF AVAILABLE DATA, A PLAN FOR DATA COLLECTION, ANALYSIS, 

AND REPORTING SHOULD BE REPORTED. 

 

CHOOSE 𝗔𝗧 𝗟𝗘𝗔𝗦𝗧 𝟮 𝗣𝗥𝗜𝗢𝗥𝗜𝗧𝗬 𝗣𝗥𝗔𝗖𝗧𝗜𝗖𝗘𝗦 FROM THIS SECTION FOR 2021-22. YOU WILL BE ASKED FOR 

ADDITIONAL DETAILED INFORMATION ABOUT PLANNED ACTIVITIES IN THE PRIORITY PRACTICE AREAS.  

 

Intake 
Every new credential seeking student is provided structured exploratory experiences (through 

orientation, entry advising, college success course, ethnographic experience, etc) informed by 

labor market information and designed to support their choice of a pathway upon enrollment, and 

confirm a program/degree map within no more than two quarters. Orientation and intake 

activities are mandatory and designed to build a sense of belonging, clarify student career and 

college goals, and to create a comprehensive individual education and financial plan based on 

program/degree maps. 

119. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

The college does not currently integrate labor market information to help inform 

students of pathways and potential careers.   

There is no consistent practice to identify a student’s pathway beyond EPC code.   

Financial planning is inconsistent among staff.  More training is needed. 

The current intake process struggles to identify practices that encourage a sense of 

belonging for new students. 

120. Briefly describe any pre-registration career exploration online tools (e.g., quick career 

interest inventory linked to pathways) your college is currently using. 

The college is not actively guiding students to career exploration tools prior to 

enrollment. 

121. Approximately what percentage of new credential seeking students are using pre-

registration career exploration online tools? 

Don't Know 

122. When disaggregating data about who is using pre-registration career exploration online 

tools, are there differences that can inform your work? 

Unknown 



123. Briefly describe any culturally and equity competent educational financial planning 

structured activities your college is currently offering. 

All credential seeking students must meet with an advisor prior to registering for classes.  

Before meeting with an advisor, potential students are referred to Enrollment Services 

(Admissions and Financial Aid) to review EPC coding and Financial Aid status.  The 

advisor will review a student’s funding plan and screen the student for additional 

funding support services from various grant programs. 

124. Approximately what percentage of new credential seeking students are participating in 

culturally and equity competent educational financial planning structured activities? 

81-100% 

125. When disaggregating data about who is participating in culturally and equity competent 

educational financial planning structured activities, are there differences that can inform 

your work? 

Unknown 

126. Briefly describe any culturally competent college and program student orientation 

activities including introduction to college support networks & programs that your college 

is currently offering. 

All credential seeking students must meet with an advisor prior to registering for classes.  

The new student advising checklist reminds advisors to ensure placement has been done, 

there is a funding plan in place, discuss degree goals, and introduce students to tools and 

resources available at the college.  This is our one on one orientation for every student.  

We also have an online orientation which is followed up by an advising appointment. 

127. Approximately what percentage of new credential seeking students are participating in 

culturally competent college and program student orientation activities including 

introduction to college support networks & programs? 

81-100% 

128. When disaggregating data about who is participating in culturally competent college and 

program student orientation activities including introduction to college support networks 

& programs, are there differences that can inform your work? 

Unknown 

129. Briefly describe any equity competent entry advising discussions exploring interests and 

range of choices your college is offering. 

As every student must meet individually with an advisor prior to enrolling in courses, the 

advisor asks clarifying questions regarding what the student’s goals are in attending 

classes and if they have a specific pathway in mind for their education.  Advisors 

frequently refer students to Career Coach for a Career Interest Inventory and enroll all 

students into the First Year Experience course which also covers career exploration. 



130. Approximately what percentage of new credential seeking students are participating in 

equity competent entry advising discussions exploring interests and range of choices? 

81-100% 

131. When disaggregating data about who is participating in participating in equity competent 

entry advising discussions exploring interests and range of choices, are there differences 

that can inform your work? 

Unknown 

132. Briefly describe any equity competent college success course or structured career 

exploration activities completed within first two quarters that are being offered by your 

college.  

The college requires all new students to complete the First Year Experience course in the 

first or second quarter of attendance.  This 3-credit course covers the basic tools a 

student needs to participate in courses and the mandatory advising model, college 

success strategies, among other topics. 

133. Approximately what percentage of new credential seeking students are participating in an 

equity competent college success course or in structured career exploration activities 

completed within first two quarters? 

81-100% 

134. When disaggregating data about who is participating in an equity competent college 

success course or in structured career exploration activities completed within first two 

quarters, are there differences that can inform your work? 

Unknown 

135. Briefly describe any program related labor market information, data, and/or tools that you 

college is currently using to help students explore their pathway, career, and college  

The college uses Career Coach which integrates regional labor market information to 

identify trends in the job market and also links interest areas to the college’s educational 

pathways.  Jobs are linked to the various degree and pathways available at the college. 

136. Approximately what percentage of new credential seeking students are using program 

related labor market information, data, and/or tools provided by the college to help 

explore their pathway, career,  

Don't Know 

137. When disaggregating data about who is using program related labor market information, 

data, and/or tools provided by the college to help explore their pathway, career, and 

college options, are there differences that can inform your work? 

Unknown 



138. Briefly describe any other tools or activities that your college is currently offering to help 

students explore their pathway/ career/college options? 

See Career Coach mentioned above. 

139. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 

Yes 

140. Has your college selected "Intake" as one of your priority areas? * 

 Yes Skip to question 141 

Priority Area Questions: Intake 

141. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

The deployment of PeopleSoft in March/April 2022, our Intake Process will be rewritten 

as we integrate tools made available in PeopleSoft.  Goals include integrating career 

exploratory experiences prior to enrollment including labor market information 

regarding their identified pathway, intensive financial planning completed via one on 

one intake appointment with an advisor/navigator, and creating a more welcoming 

experience by more consistent, targeted communications with potential students using 

the Fireworks CRM. 

142. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

This summer will begin intensive evaluation of intake processes and start evaluating 

disaggregated data based on applicants to the college, those accessing the Student 

Intake Portal, first time enrollees at the college, those that enroll with placement and 

funding in place, and how successfully completes their first quarter and enrolls in the 

following quarter. 

The intake leadership team will work with the First Year Experience Coordinator to seek 

student feedback via survey and forums conducted in the First Year Experience course. 

143. What outcomes do you anticipate will improve based on these activities? 

Student readiness to begin college with resources, funding, and knowledge of college 

functions and tools will increase. 

Student application to enrollment will increase. 

Students successfully completing their first quarter and enrolling in the subsequent 

quarter will increase. 

144. What is the schedule for implementation and/or frequency of activities? 



Assessment of current practices and designing business process will begin Summer 2021 

and be ready for roll out with ctcLink implementation Spring 2022. 

145. How will you evaluate the progress of these activities in meeting this practice? 

Data gathering regarding points described above and follow up survey with FYE courses. 

146. How will you evaluate the impact of these activities on the college’s equity goals? 

Assess data for increases in serving the Latinx population. 

147. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

The deployment of PeopleSoft is necessitating our evaluation of processes, and the 

decrease in enrollment over the last several years requires us to assess how our intake 

process may be keeping students from enrolling and being successful. 

148. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 

The combined staff of Enrollment Services and the Student Success Center.  (This 

includes admissions, testing, financial aid, advising, Workforce grant navigators, 

disabilities services, and outreach.) 

149. What resources will be needed and who will authorize the use of those resources? 

Vice President of Instruction, Assistant Director of Advising/Guided Pathways 

Coordinator, Assistant Dean of Enrollment Services, and Assistant Dean of Student 

Success. 

 

Placement 

Placement is an equitable, measurable, educational process that fosters a sense of belonging 

and prioritizes every students’ access to college level curriculum. 

150. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

Our current placement process includes Multiple Measures but the measures included 

are largely geared towards recent high school graduates. This greatly limits the options 

for students who have been out of school for some time and most often are referred to a 

standardized exam, the ACCUPLACER. We feel this impacts a student’s sense of 

belonging and inclusion as we require students to take and exam at the very start of 



their educational journey with us. There are also gaps on how their placement is 

connected to their pathways, next steps in general, and how placement will affect them 

in their educational goals. While we are currently working on implanting a Guided Self-

Placement assessment for math, we are still needing to design and implement a similar 

process for English.  

151. How are details about the process and implications of the placement process 

communicated to students? 

Prior to the test, students receive an email with instructions on how to take the 

placement test (online or in person, currently). After the test, Testing Center staff goes 

over the placement results with the student and directs them to contact Advising and 

Counseling for more specific information. 

152. How does your college support student access to all mechanisms of placement for every 

student? If your college does not, how can the college address the systemic barriers to 

access? 

The test is not timed, so students can take as much time as they need to complete the 

test. Additionally, students can pause the test to take short break or stop the test and 

complete it another day. Currently, we offer the test remotely through zoom, so 

students do not need transportation to campus. We do not have laptops to loan students 

who need to test remotely, but do not have a computer/laptop/Chromebook. We do 

offer the test on campus. The test can be translated into Spanish, but not all of the 

questions (math) translate well. Also, the students must answer the writing portion in 

English since it is graded in English. 

153. How does your college collect student feedback about their experience in the placement 

process? How is that information shared and used to inform practice? 

Informal feedback from advisors and other staff members on campus. Sometimes 

students will give direct feedback to the Testing Center staff.  No formal process is 

currently used to inform our practice of our placement process. 

154. Disaggregated by race and gender, what percentage of new degree seeking students are 

being placed directly into the first college level, program appropriate math course or 

higher? (Do not use enrollment data as proxy for placement data. If you do not currently 

collect this data, how will you construct a practice this year to address that gap in data 

collection and analysis?) 

Currently we do not collect this data, however, we have already reached out to our 

Institutional Research department to help fill this gap, especially with our new 

implementation of our Guided Self-Placement for Math (and hopefully English this next 



year). Our plan is to pull the data quarterly, again collaborating with our IR department 

to make sure we are considering all variables.  

155. Disaggregated by race and gender, what percentage of new degree seeking students are 

being placed directly into the first college level, program appropriate English course or 

higher? (Do not use enrollment data as proxy for placement data. If you do not currently 

collect this data, how will you construct a practice this year to address that gap in data 

collection and analysis?) 

See above. 

156. What data is being used to assess the equity of your college placement process? 

No data is currently being used, however, with our new assessment tool, we are 

planning to develop a way to gather this data.  

157. What data is being used to assess the efficacy of your college placement results? 

We have had a few instructors in the past request placement scores and correlate this 

with the progress a student makes in their class. There has not been an evaluation of all 

students in recent years.  

158. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 

Yes!- We recognize we are greatly lacking in the area of gathering data and assessing our 

placement process. With our new Guided Self-Placement process, we want to make sure we 

implement it right and assess its value once we have data to evaluate. 

159. Has your college selected "Placement" as one of your priority areas? * 

 Yes Skip to question 160 

  

Priority Area Questions: Placement 

160. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

New placement tool will help with giving students a specific course they will be able to 

enroll in and this course is directly related to their planned course of study. This will help 

with the sense of belonging. The next step of contacting an advisor is built into the tool, 

as well. The tool is in English and Spanish with an option to have it read out loud to 



students, this will help with accessibility for some students. It can also be completed on a 

phone, versus only on a laptop/computer or on campus. 

161. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

See comments above about our lack of disaggregated data use.  

162. What outcomes do you anticipate will improve based on these activities? 

More students will place directly into college level math classes. All students will 

complete the math placement process, not just some students as we have it now. 

163. What is the schedule for implementation and/or frequency of activities? 

Our new Guided-Self Placement for Math will be ready to use this Summer. We wish to 

then survey students after they complete their first Math/English course to assess how 

they felt the tool placed them into their class.  

As noted previously, we will be working with our IR department to pull other data 

regarding student demographics and efficacy once a quarter.  

164. How will you evaluate the progress of these activities in meeting the essential practice? 

Along with the data being pulled each quarter and surveys being submitted, we hope to 

have a small group evaluate the data and compare it to this essential practice. Once the 

new guided-self placement tool has been used for a year, we plan to fully evaluate the 

data we have gathered, asses it for gaps/progress, and determine any adjustments 

needed.  

165. How will you evaluate the impact of these activities on the college’s equity goals? 

By using disaggregated data provided by our IR department, we hope to see where 

students are slipping through the cracks or need additional assistance.  Once we have 

that data along with student surveys, we can then develop a plan to ensure equity in our 

practice.  

166. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

Our math department received the College Spark grant this last year. As a result, 

Julianne Sachs has developed a new curriculum to include co-requisites as well as a new 

placement tool to assess students where they should start for math. Ms. Sachs did much 

research and training with the math faculty and this revision to our current placement 

process is the result. It is our hope that our English department will be able to do 

something similar this upcoming year.  

167. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 



Involved in the implementation processes: 

- Testing Center Staff 

- Math Department 

- English Department 

- Institutional Research Office 

Decision Making Authority 

- Erika Bockmann - Director of Admissions/Registrar (oversees the Testing Center)  

- Diana Hermann - Assistant Director of Advising, Guided Pathways Lead 

- Jess Clark – Vice President of Instruction 

- Math Department leads 

- English Department leads 

168. What resources will be needed and who will authorize the use of those resources? 

We will be needing assistance from the Institutional Research Office in order to 

accurately obtain data regarding our new placement process (no formal authorization 

needed, already available).  

We will also need the assistance of IT department to ensure placement “scores” will be 

transferred to our Student Management System (Both Legacy and PeopleSoft) 

Microsoft Customer Voice License – This is the software we are using to implement our 

Guided Self-Placement tool. Authorization is given by the Director of 

Admissions/Registrar (budget authority) 

Dedicated time for staff, faculty, and administration to evaluate collected data and 

assess its effectiveness. Authorization – Director of Admissions/Registrar, Assistant Dean 

of Enrollment Services, Vice President of Enrollment Services and Institutional 

Effectiveness, Dean of Arts and Sciences 

Equity Competent Educational Planning 
Equity competent Educational Planning is mandatory, accessible, and highly engaging for all 

credential-seeking students. It provides meaningful information for student pathway/program 

decision making within two quarters. The college educational planning services monitor and 

provide ongoing educational plan adjustments as students’ progress through completion or 

transfer. Professional educational planners, college navigators, advisors and faculty maintain 

close cooperation to ensure equitable access to all programs for each student. 

169. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

170. Are all degree seeking and Transitional Studies students required to participate in 

educational planning? 
Yes 

171. Approximately what percent of students participate in first quarter educational planning? 
81-100% 



172. If not all students participate in first quarter educational planning, who is not required to 

participate and what are the demographics of this population? 

None degree seeking students.  Demographics unknown. 

173. How often are students required to participate in educational planning? 
Every quarter 

174. Approximately what percent of students participate in educational planning every quarter 

through completion or transfer? 
81-100% 

175. If not all students participate in full program educational planning every quarter through 

completion and/or transfer, who is not required to participate and what are the 

demographics of this population? 

None degree seeking students.  Demographics unknown. 

176. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 

Yes 

177. Has your college selected "Equity Competent Educational Planning" as one of your priority 

areas? * 

 No Skip to question 187 

Priority Area Questions: Equity Competent Educational Planning 

178. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

179. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

180. What outcomes do you anticipate will improve based on these activities? 

181. What is the schedule for implementation and/or frequency of activities? 

182. How will you evaluate the progress of these activities in meeting the essential practice? 

183. How will you evaluate the impact of these activities on the college’s equity goals? 

184. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

185. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 



186. What resources will be needed and who will authorize the use of those resources? 

Degree Math and College Level English within One Year 
Most students (including basic skills/ transitional studies students) earn pathway/ program 

appropriate college-level English and degree math credit within one year of enrollment (for 

part time students, within 45 credits). 

187. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

Thirty-two percent of state-funded, degree or certificate-seeking students complete a college-

level math course within their first year (2015-17 three-year average). That rate derives from all 

such students and not just those taking a math course in their first year. One of the project 

outcomes of our College Spark grant work is to increase the percentage of degree/certificate-

seeking students completing college-level math within one year from 32% (2015-17 three-year 

average) to 64%. 

 

The following have been extracted from the College Spark Early Progress Metrics Dashboard for 

all students.   

 

 

𝐄𝐍𝐆𝐋𝐈𝐒𝐇 

188. Disaggregated by race and gender, what percent of new degree seeking students 

successfully completed a pathway appropriate college level English course within their first 

year? 

The following have been extracted from the First-Time Entering Student Outcomes Dashboard 

for First-Time Ever at Institution Professional/Technical & Transfer students.   



 

 

189. Disaggregated by race and gender, what percent of new degree seeking students did not 

enroll in any English their first year? 

The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

all students with Transfer or Workforce intent. 



 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

female students with Transfer or Workforce intent. 

 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

male students with Transfer or Workforce intent. 



 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

HU students of color with Transfer or Workforce intent. 

 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

female HU students of color with Transfer or Workforce intent. 



 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

male HU students of color with Transfer or Workforce intent. 

 

190. Disaggregated by race and gender, what percent of new degree seeking students enrolled 

directly into a college level English course as their first English course within the first year? 

Include students who are enrolled in a corequisite or bucket course that allows for 

completion of a college level course. 



See “started in a college level course” column in the extracts given in the previous response. 

191. Disaggregated by race and gender, of new degree seeking students who enrolled directly 

into a college level English course as their first English course what percent successfully 

completed a college level English course within their first year? 

The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

all students with Transfer or Workforce intent. 

 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

female students with Transfer or Workforce intent. 



 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

male students with Transfer or Workforce intent. 

 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

HU students of color with Transfer or Workforce intent. 



 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for female 

HU students of color with Transfer or Workforce intent. 

 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

male HU students of color with Transfer or Workforce intent. 



 

 

192. Disaggregated by race and gender, what percent of new degree seeking students enrolled 

in a stand-alone precollege English course within their first year? 

See “started two or more levels below” and “started one level below” columns in the extracts 

given in the response to #189. 

193. Disaggregated by race and gender, of new degree seeking students that started in a stand-

alone precollege English course what percent enrolled in a college level English course 

within their first year? 

The extracts in #191 are related, but they show completion of the college-level course rather 

than enrollment. 

194. Disaggregated by race and gender, of new degree seeking students who enrolled in a 

stand-alone precollege English course and then enrolled in a college level English course 

within their first year, what percent successfully completed a college level English course 

within their first year? 

The extracts in #191 are related, but they include students who began in a precollege course and 

did not enroll in the college-level course. 

𝐌𝐀𝐓𝐇 

195. Disaggregated by race and gender, what percent of new degree seeking students 

successfully completed a pathway appropriate college level Math course within their first 

year? 



The following have been extracted from the First-Time Entering Student Outcomes Dashboard 

for First-Time Ever at Institution Professional/Technical & Transfer students.   

 

 
In our College Spark grant proposal, we stated that degree or certificate-seeking, historically 

underrepresented students of color who took math in their first year trail their peers in 

completing a college-level math course by ten percentage points (2014-15 to 2016-17 three-year 

average). 



 

196. Disaggregated by race and gender, what percent of new degree seeking students did not 

enroll in any Math their first year? 

The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

all students with Transfer or Workforce intent. Please note that a coding error occurred in 2017-

2018 that had significant impact on that year’s data. 

 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

female students with Transfer or Workforce intent. Please note that a coding error occurred in 

2017-2018 that had significant impact on that year’s data. 



 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

male students with Transfer or Workforce intent. Please note that a coding error occurred in 

2017-2018 that had significant impact on that year’s data. 

 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

HU students of color with Transfer or Workforce intent. Please note that a coding error occurred 

in 2017-2018 that had significant impact on that year’s data. 



 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

female HU students of color with Transfer or Workforce intent. Please note that a coding error 

occurred in 2017-2018 that had significant impact on that year’s data. 

 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

male HU students of color with Transfer or Workforce intent. Please note that a coding error 

occurred in 2017-2018 that had significant impact on that year’s data. 



 

197. Disaggregated by race and gender, what percent of new degree seeking students enrolled 

directly into path appropriate college level Math course as their first Math course within 

the first year. (include students who are enrolled in a corequisite or bucket course that 

allows for completion of a college level course) 

See “started in a college level course” column in the extracts given in the previous response. 

198. Disaggregated by race and gender, of new degree seeking students who enrolled directly 

into a college level Math course as their first Math course what percent successfully 

completed their first degree Math course within their first year. 

The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

all students with Transfer or Workforce intent. Please note that a coding error occurred in 2017-

2018 that had significant impact on that year’s data. 



 

The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

female students with Transfer or Workforce intent. Please note that a coding error occurred in 

2017-2018 that had significant impact on that year’s data. 

 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

male students with Transfer or Workforce intent. Please note that a coding error occurred in 

2017-2018 that had significant impact on that year’s data. 



 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

HU students of color with Transfer or Workforce intent. Please note that a coding error occurred 

in 2017-2018 that had significant impact on that year’s data. 

 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

female HU students of color with Transfer or Workforce intent. Please note that a coding error 

occurred in 2017-2018 that had significant impact on that year’s data. 



 
The following has been extracted from the Precollege Placement and Outcomes Dashboard for 

male HU students of color with Transfer or Workforce intent. Please note that a coding error 

occurred in 2017-2018 that had significant impact on that year’s data. 

 

 



199. Disaggregated by race and gender, what percent of new degree seeking students enrolled 

in a stand-alone precollege Math course within their first year. 

See “started two or more levels below” and “started one level below” columns in the extracts 

given in the response to #196. 

200. Disaggregated by race and gender, of new degree seeking students who enrolled in a 

stand-alone precollege math course what percent then enrolled in pathway appropriate 

college level Math course within their first year? 

The extracts in #198 are related, but they show completion of college-level math rather than 

enrollment. 

201. Disaggregated by race and gender, of new degree seeking students who enrolled in a 

stand-alone precollege math course and then enrolled in a path appropriate college level 

math course within their first year, what percent successfully completed a pathway 

appropriate college level Math course within their first year. 

The extracts in #198 are related, but they include students who began in a precollege course and 

did not enroll in the college-level course. 

202. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 

No 

203. Has your college selected "Degree Math and College Level English within One Year" as one 

of your priority areas? *  

 No Skip to question 213 

Priority Area Questions: Degree Math and College Level English within One Year 

204. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

205. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

206. What outcomes do you anticipate will improve based on these activities? 

207. What is the schedule for implementation and/or frequency of activities? 

208. How will you evaluate the progress of these activities in meeting the essential practice? 

209. How will you evaluate the impact of these activities on the college’s equity goals? 

210. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 



211. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 

212. What resources will be needed and who will authorize the use of those resources? 

Progress Monitoring 
Student progress toward credential completion is monitored on an ongoing and regular basis. 

This information is used to inform selective admissions program entry, scheduling, course 

design, and educational planning policy and practice. Student progress monitoring data is 

used to provide frequent and regular feedback and resources to students, college faculty, 

staff, and administrators. 

213. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

This type of monitoring is only on an individualized, one on one manner through our 

mandatory advising model. This data is not collected or distributed for analysis on a 

mass scale. 

214. In the table below check types of information being collected and analyzed for progress 

monitoring. 

 Colle
ge is 
tracki
ng 
this 
data. 

College is 
disaggregati
ng this data 
by race, 
gender and 
income. 

College is using this 
data to inform selective 
admissions program 
entry processes, 
scheduling and 
educational planning. 

College is using this 
data to provide 
frequent feedback 
to students, 
advisors, and 
instructors. 

Number of students in each 
Pathway and how many 
students are engaged in a 
structured exploration 
experience for their Pathway 

    

Number of quarters between 
college enrollment and 
confirmation of a Program of 
Study for all credential-
seeking students 
disaggregated by race and 
gender 

    

Which program every 
credential-seeking student is 
in and percent of credits 
completed toward their 
identified credential, 
certificate or degree 

x    

Number of students by 
program that transition 
between programs of study 
and exit the college before 
completion. 

    



 

215. With regards to your responses in the table above, how is data being used to inform 

change at your college? 

This data is not currently being tracked in a consistent, ongoing manner.   

216. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 
Yes 

217. Has your college selected "Progress Monitoring" as one of your priority areas? * 
 No Skip to question 227 

  



Priority Area Questions: Progress Monitoring 

218. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

219. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

220. What outcomes do you anticipate will improve based on these activities? 

221. What is the schedule for implementation and/or frequency of activities? 

222. How will you evaluate the progress of these activities in meeting the essential practice? 

223. How will you evaluate the impact of these activities on the college’s equity goals? 

224. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

225. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 

226. What resources will be needed and who will authorize the use of those resources? 

Engaging Students in Support of Completion 
The college identifies when students are losing momentum in progress toward completion 

and has communication tools, policies and supports in place to work with students to address 

their identified barriers. Students who are not making progress toward accessing selective 

admissions programs (nursing, dental hygiene, etc) are provided relevant information 

regarding additional pathway options leading to a family sustaining career. 

227. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

The college does not yet have a system to identify those in the nursing pathway who 

may not meet the minimum requirements to successfully be admitted to the program.  

228. How does your college identify students losing momentum in a class or on their 

educational plan toward their credential goal? 

The college has an Academic Early Alert system that allows faculty to report students 

having difficulty in classes.  Those alerts are followed up by advisors and navigators to 

offer resources and academic coaching to stay on track or reassess goals.  

229. What college strategies are designed to support the student regaining their momentum? 

Who is responsible? 

The response to feedback gained via the Academic Early Alert system, Student Success 

Center staff reach out to students to encourage them to take advantage of tutoring 

opportunities and screen for programs that can help with accessing tutoring.  Other 

practices include adjusting current schedules and reassessing future quarters of an 



academic plan to strategize and balance school / life demands a student may have, and 

to offer any funding coaching or emergency funding as needed. 

230. What percentage of students that are pursuing a selective admissions program are 

accepted? 

21-40% 

231. What percentage of students that are pursuing a selective admissions program transition 

to another program? 
21-40% 

232. What percentage of students that are pursuing a selective admissions program exit the 

college altogether prior to and after admission? 
Unsure. 

233. When you disaggregate your college's data about students that are pursuing a selective 

admissions program by race and gender, what gaps exist? 

Unknown. 

234. Disaggregated by race and gender, approximately what percent of students that are 

pursuing a selective admissions program who are not making appropriate progress to be 

accepted are offered assistance to redirect them to another more viable path to a 

credential and a career? 

This practice is not yet in place at the college.  We are in the process of hiring a Health 

Sciences navigator who will be tasked with this type of work. 

235. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 
Yes 

236. Has your college selected "Intervention and/or Redirecting Students as Needed" as one of 

your priority areas? * 

 No Skip to question 246 

Priority Area Questions: Engaging Students in Support of Completion 

237. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

238. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

239. What outcomes do you anticipate will improve based on these activities? 

240. What is the schedule for implementation and/or frequency of activities? 

241. How will you evaluate the progress of these activities in meeting the essential practice? 



242. How will you evaluate the impact of these activities on the college’s equity goals? 

243. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

244. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 

245. What resources will be needed and who will authorize the use of those resources? 

Classroom Environment and Course Design 
Faculty are active partners in improving student success. Faculty provide meaningful and 

equitable learning experiences for all students and assess whether course design is resulting 

in student mastery of outcomes without disparities by race or gender. The college uses 

disaggregated student course outcomes data in addition to regular feedback from faculty and 

students to support focused professional development opportunities designed to improve 

instruction, course design, pedagogy, and assessment. 

 

246. Please briefly describe the 𝐠𝐚𝐩 between current practice at your college and the practice 

as defined above. 

Currently, the college does not disaggregate outcomes data on a course by course basis.  We do 

have aggregated programmatic outcomes data for Workforce programs as required by the Perkins 

grant and for nursing, which required to disaggregate their data for accreditation.  The nursing 

programs outcomes data is not, however, assessed by course, but by campus cohorts. 

 

247. How are course design, assessment, and grading expectations set and communicated to all 

faculty? 

Course design, assessment, and grading expectations are outlined in the faculty handbook.  A 

universal design to professional development would greatly improve the understanding and 

application of course design opportunities, assessment and grading strategies. 

248. How is course progress communicated to students? 

Course progress communications varies from course to course. Some instructors utilize Canvas 

gradebook, some provide feedback on graded homework assignments, quizzes, exams, and 

projects and have one on one meetings with students to discuss their course progress, while some 

instructors provide feedback through hands on trainings. 

The college does utilize an Academic Early Alert system that allows instructors to provide feedback 

to students and advisors regarding course performance within the first three weeks of the quarter.  

This information is used to provide communication and outreach to students from advisors and 

navigators in support of assisting them overcome challenges or celebrate their successes if given a 

satisfactory note or honors recommendation. 



249. How often is course progress communicated to students? 

The timing of progress communications varies from course to course depending on course design.  

The Academic Early Alert system is activated in the 3rd week of every quarter.  

250. How are course outcomes communicated to students? 

All course outcomes are required to be listed in course syllabi. 

251. How is disaggregated student outcomes data used to focus professional development 

resources and engagement? 

At this time, disaggregated student outcomes data is not universally assessed across the college.  

Professional development is a priority of the college Strategic Plan goals and will provide an 

opportunity to train all faculty and staff on understanding and use of outcomes data for 

assessment and refinement of practices. 

252. Would your college like professional development to support your implementation of this 

practice as part of the learning agenda? 
Yes 

253. Has your college selected "Classroom Environment and Course Design" as one of your 

priority areas? * 

 No END OF FORM 

Priority Area Questions: Classroom Environment and Course Design 

254. Give a brief description of planned activities to close gaps between the definition of the 

practice and its current status on your campus. 

255. How is your college using disaggregated outcomes data (quantitative and qualitative) to 

select this practice as a priority and evaluate the success of these activities? 

256. What outcomes do you anticipate will improve based on these activities? 

257. What is the schedule for implementation and/or frequency of activities? 

258. How will you evaluate the progress of these activities in meeting the essential practice? 

259. How will you evaluate the impact of these activities on the college’s equity goals? 

260. For activities that are revisions (iterations) of current activities, why are you choosing to 

adapt your practice in this way? 

261. Who will be involved in implementing these activities and who has decision making 

authority for this implementation? 



262. What resources will be needed and who will authorize the use of those resources? 

 


